中小学优秀外语教师出国留学奖学金项目
2003年度全国统一选拔考试英语试题

（听力和笔试部分）

Listening Section (20 points, 20 minutes)

	Instructions
 You will hear a number of recordings and you will have to answer the questions based on what you hear. There will be time for you to read the instructions and questions，and you will have a chance to check your work. All the recordings will be played ONLY ONCE. The test includes FIVE sections. Write all your answers on a separate answer sheet.At the end of the test you will be given about eight minutes to transfer your answers to the answer sheet. 


      

Section 1 （4 points）
 You will hear four short dialogues in this section. Please read each question before lis-tening to the dialogue. There is one question for each dialogue and NO WORD LIMIT for each answer. Now listen carefully.
1. How many reasons are there in the strong recommendation of the film? 

　 _______________________________________________________
    　　　　　　　　　　　　　　　　　　　　　　　　　　　　
2. Where do you think the dialogue took place? 

   _______________________________________________________
    　　　　　　　　　　　　　　　　　　　　　　　　　　　　
3. What do you think the man’s job is? 

   _______________________________________________________
    　　　　　　　　　　　　　　　　　　　　　　　　　　　　
4. Why is working from home not good? 

   _______________________________________________________
    　　　　　　　　　　　　　　　　　　　　　　　　　　　　

Section 2 （4 points）
 You will hear a short passage about ginger. Please complete the following notes as you listen. Use NO MORE THAN THREE WORDS for each answer. Now listen carefully.
	                            Notes
Ginger is related to the bamboo family.
The Chinese used ginger principally for （5）__________.
Ginger was first grown in （6）______________.
Spice traders were able to get （7）___________for ginger.
Ginger was introduced to Australia in the （8）____________.


Section 3 （4 points）
 You will hear a dialogue between two new university students. Please complete the fol-lowing statements as you listen. Use NO MORE THAN THREE WORDS for each answer. Now listen carefully.
9. After a few days’ considering her choice of subject， Jane decided to choose，____ but not ____ .
10. At the beginning of the term， Jane was given a long reading list of ____ . 
11. Tim’s first lecture will be on ____ .
12. ____ to check the important parts of it first is Tim’s strategy of reading.

Section 4 （3 points）
 You will hear an interview from the radio programme. Please read the questions before listening. Write SHORT ANSWERS to each question. Now listen carefully.
13. How many companies admitted using various surveillance to monitor their employees in the survey? 

   _________________________________________________
     　　　　　　　　　　　　　　　　　　　　　　　　　　　　
14. What warning does Susan Greenberg， of the American Management Association，issue to employees? 

   _________________________________________________
     　　　　　　　　　　　　　　　　　　　　　　　　　　　　
15. According to Susan， what three things do employers have a right to know? 

   _________________________________________________
     　　　　　　　　　　　　　　　　　　　　　　　　　　　　

Section 5 （5 points）
 You will hear a group of news headlines from the BBC TV news programme. There are six headlines altogether，but you only need to write any five of them. Write the headlines as precisely as you can. Now listen carefully.
16. ________________________________________________ 　　　　　　　　　　　　　　　　　　　　　　　　　　　　
17. ________________________________________________　　　　　　　　　　　　　　　　　　　　　　　　　　　
18. ________________________________________________　　　　　　　　　　　　　　　　　　　　　　　　　　　　
19. ________________________________________________ 　　　　　　　　　　　　　　　　　　　　　　　　　　　　
20. ________________________________________________ 


Written Section (100 points, 130 minutes)　　　　　　　　　　　　　　　　　　　　　　　　　　　　


I.Cloze（20 points）

                                             （A）
 Choose 10 out of the following 15 words in their proper forms to complete the passage below.

   

	realize  alongside  official  since  appear  communicate  although 
lack   common   dawn    write  barrier  or  require  significant


   The  discovery that language can be a 　1　 to communication is quickly made by all who travel，study，govern or sell.Whether the activity is tourism，research，government，policing，business，or data dissemination，the　2　of a common language can severely impede progress or can halt it altogether.‘Common language’ here usually means a foreign lan-guage，but the same point applies in principle to any encounter with unfamiliar dialects or styles within a single language.‘They don’t talk the same language’ has a major metaphorical meaning　3　its literal one.
 　4　 communication problems of this kind must happen thousands of times each day，very few become public knowledge.Publicity comes only when a failure to communicate has major consequences，such as strikes，lost orders，legal problems，or fatal accidents—even，at times，war.One reported instance of 　5　 failure took place in 1970，when several Americans ate a species of poisonous mushroom.No remedy was known，and two of the people died within days.A radio report of the case was heard by a chemist who knew of a treatment that had been successfully used in 1959 and published in 1963.Why had the American doctors not heard of it seven years later? Presumably because the report of the treatment had been published only in journals　6　in European languages other than English.
 The changes in awareness have been most marked in English-speaking countries，where the realisation has gradually　7　that by no means everyone in the world knows English 
well enough to negotiate in it.This is especially a problem when English is  not a（an）
　8　language of public administration，as in most parts of the Far East，Russia，Eastern Europe，the Arab world，Latin America and French-speaking Africa.Even in cases where foreign customers can speak English quite well，it is often forgotten that they may not be able to understand it to the　9　level—bearing in mind the regional and social variation which permeates speech and which can cause major problems of listening comprehension.In se-curing understanding，how ‘we’ speak to ‘them’ is just as important，it 　10　，as how ‘they’ speak to ‘us’.

                                           （B）
 Fill in each blank with a correct word to complete the passage below.
How many words do you think an　11　person knows? 
 The most sophisticated estimate of a person’s vocabulary comes from the psychologists William Nagy and Richard Anderson.They began with a list of 227，553 different words.Of these，45，453 were simple roots and stems.Of the remaining 182，100 derivatives and 
compounds，they estimated that all but 42，080 could be understood in　12　by someone 
who knew their components.Thus there were a total of 45，453+42，080=87，533 listeme words.By sampling from this list and testing the sample，Nagy and Anderson estimated that 
an average American high school graduate knows 45，000 words—three times as many as 
Shakespeare managed to use！Actually，this is an　13　，because proper names，numbers，foreign words，acronyms，and many common undecomposable compounds were excluded.If 
they had been 　14　，the average high school graduate would probably be credited with 
something like 60，000 words（a tetrabard? ），and superior students，　15　they read 
more，would probably merit a figure twice as high，an octobard.
 Is 60，000 words a lot or a 　16　? It helps to think of how quickly they must have been learned.Word learning generally 　17　 around the age of twelve months.Therefore，high school graduates，who have been at it for about seventeen years，must have been learning an average of ten new words a day continuously since their first birthdays，　18　about a new word every ninety waking minutes.Using similar techniques，we can 　19　that an average six-year-old commands about 13，000 words.A bit of arithmetic shows that preliterate children，who are limited to ambient speech，must be lexical vacuum cleaners，inhaling a new word every two waking hours，day in，day out.Remember that we are talking about listemes，each involving an arbitrary pairing.Think about having to memorize a new batting average or treaty date or phone number every ninety minutes of your waking life since you took your first steps.The 　20　 seems to be reserving an especially capacious storage space and an especially rapid transcribing mechanism for the mental dictionary.

II.Reading（30 points）

（A）


An “F” in World Competition
President Bush calls his plan for fixing schools “Education 2000”. In that year，he 
promises，American students will lead the world in math and science.But judging by the results of international achievement tests released last week，Bush may have to rename his program “Mission：Impossible”.South Korean students whipped Americans in the math and science exams for 9- and 13-year-olds. The United States ranked near the bottom.Americans did excel in one part of the test，a survey of leisure and study habits—although the dis-tinction was nothing to be proud of.As U.S. Secretary of Education Lamar Alexander noted “It was not among our six education goals to lead the world in the amount of TV our students watched.”
 The tests，called the International Assessment of Educational Progress（IAEP），were administered by the Ed-ucational Testing Service，which also runs the Scholastic Aptitude Tests.The first IAEP，in 1988，included only six countries/regions；in this second test，20 participated.（Notable nonparticipants：Germany，which didn’t want to spend the money it cost each country to administer the test，and Japan，which dropped out when South Korea joined.）Other international tests have been criticized because of the difficulties of comparing students from different cultures.A major complaint has been that other countries test only their very best students while the United States tests a representative sampling.IAEP officials say the 175，000 students they tested last year were as comparable as possible.
 In math，the gap between the American and Asian youngsters was especially wide. Nine-year-old Americans got an average of 58 percent correct；the top scores，the Koreans，averaged 75.For 13-year-olds，the American average was 55，the Koreans’ 73.Advanced curriculum helped.“Most of the countries that did well emphasized geometry and algebra，where our kids are still learning arithmetic，”says Diane Ravitch，U.S. Under Secretary of Education.
 Even the very best American students didn’t measure up.The range of scores received by the top 10 percent of Americans was much greater than that of the top 10 percent of Asian students.For example，in the math test，the highest-scoring 10 percent of 13-year-old Kore-ans got 96 to 100 percent of the questions right.But America’s top 10 percent got only 83—97 percent of the questions right.
 There was one small bright spot，in science.Nine-year-old Americans came in third，after Korean and Chinese children.On average，Americans got 65 percent of the questions correct，compared with 68 percent for Koreans.This doesn’t necessarily mean that U.S. schools do a good job of teaching science to young children.Test organizers say they believe U.S. kids may have done better because the 9-year-olds’ science test concentrates on life sciences rather than physical sciences，and survey results indicate that U.S. teachers are more comfortable with biology than physics or chemistry.As they get older，U.S. kids fall way behind.Among 13-year-olds，they were again near the bottom in science.
 Success recipe  The tests’ organizers say the results don’t indicate any particular recipe for success.The U.S. school year is shorter than that of many other countries，but the school day is longer.American students actually spend more time in school than Koreans.Quality of time，not quantity，matters most，says Ravitch.“A lot of time in American classrooms is in-terrupted，with announcements about band practice or whatever.”The countries with high scores used a wide range of teaching methods，from the highly structured to the progres-sive.Some（Israel，the United States） devoted a lot of money to education；others（China，Spain） spent less.Use of spare time was closely correlated with academic success，howev-er.Students who read and did a lot of homework scored better than those who came home and plopped down in front of the TV for hours every day.Attitudes toward intellectual achievement are also important.In Asia，scholarship is admired.“In the U.S.，we call our best students nerd or sweeb，” says ETS President Gregory Anrig.“As a nation，I think we have conflicting feelings about people who are smart，and as parents，we send conflicting messages to our children about being smart.”
 Despite the results，U.S.Education Secretary Alexander says he hasn’t given up on American kids.Last week he announced that about ＄ 2 billion currently in the budgets of various federal agencies will go to math and science education，with the emphasis on re-training teachers.Ravitch says the program will be bigger and broader in scope than a similar initiative launched after Sputnik 1 in 1957.The national goal then was to be first on the moon.That，too，was once considered Mission：Impossible.

 For questions 21—25，check whether the following statements agree with the views of  the writer in the passage.On your answer sheet write

	YES
	if  the statement agrees with the writer；

	NO 
	if  the statement does not agree with the writer；

	NOT GIVEN
	if  there is no information about this in the passage.


	Example：
	Answer：

	 It is believed that American kids have better biology teachers than chemistry teachers.
	YES


   
          

21.South Korea sent their top students to participate in the IAEP.
22.American 13-year-olds did better than their Canadian counterparts.
23.American children spend more time watching TV than children from many other countries.
24.Scottish children have beaten the English kids in the latest IAEP.
25.The results of the 3rd IAEP indicate that Canada and France did equally well.

 The following statements are related to some countries/regions，as mentioned in the passage.For questions 26—30，decide which country（countries）/region（s） each statement refers to and write your answer on the answer sheet.If there is no information about this in the passage，write NOT GIVEN.

	Example：
	Answer：

	School days are longer.
	America



          
         

26.70% of the questions at the IAEP was answered correctly.
27.Teachers enjoy teaching physics better than chemistry.
28.School time is not well spent.
29.Students do a lot of homework instead of watching TV for hours everyday.
30.Refused to participate in the IAEP due to financial concerns.

（B）

Inductive Versus Deductive Presentation
An additional choice teachers face is whether to work inductively or deductively. An in-ductive activity is one in which students infer the rule or generalization from a set of ex-amples. In a deductive activity， on the other hand， the students are given the rule and they apply it to examples. For instance， when practising an inductive approach to the mass/count noun distinction in English， students could be presented with a language sample， such as a grocery advertising circular. They then would be encouraged to make their own observations about the form of mass and count nouns. The teacher might listen to their ob-servations and then might summarize by generalizing about the two categories of nouns. If practising a deductive approach， the teacher would present the generalization and then ask students to apply it to the language sample.
 As we see， if a teacher has chosen an inductive approach in a given lesson， a further option exists whether or not to give or have students articulate an explicit rule. Earlier， we stated that equating the teaching of grammar with the provision of explicit rules was an unduly limited view of what it means to teach grammar. We said this because what we are trying to bring about in the learner is linguistics behaviour that conforms to the rules， not knowledge of the rules themselves. Having said this， we see no reason to avoid giving ex-plicit rules as a means to this end， except perhaps if one is working with young children. Usually students request rules and report that they find them helpful. Moreover， stating a rule explicitly can often bring about linguistic insights in a more efficacious manner， as long as the rule is not oversimplified or so metalinguistically obtuse that students must struggle harder to understand the rule than to apply it implicitly （Robinson， 1996）.
 Returning now to the inductive versus deductive question， we again find that the choice is not one resolvable with an either/or approach. There are many times when an inductive approach such as using a consciousness-raising task is desirable because by using such an approach one is nurturing within the students a way of thinking， through which they can arrive at their own generalizations. In addition， an inductive approach allows teachers to assess what the students already know about a particular structure and to make any neces-sary adjustments in their lesson plan. Clearly， a teacher’s anticipation of where the chal-lenge lies is not always borne out when he or she assesses students’ actual behaviour.
 Other times， when students have a particular cognitive style that is not well suited for language analysis or when a particular linguistic rule is rather convoluted， it may make more sense to present a grammar structure deductively.
 Indeed， Corder’s sensible observations offer comfort：
 What little we know about...second language learning...suggests that a combination of induction and deduction produces the best result… The old controversy about whether one should provide the rule first and then the examples， or vice versa， is now seen to be merely a matter of tactics to which no categorical answer can be given （Corder 1973 in Rutherford and Sharwood Smith， 1988）.
    （Teaching English as a Second or Foreign Language， by Celce-Murcia， M.， Heinle && Heinle， 2001）
     For questions 31—35， answer the following questions according to the above reading passage.
31. What is a deductive activity? 
32. Is it necessary to give students explicit rules when teachers use an inductive approach in teaching grammar?  Why? 
33. What is the main advantage of using inductive approach? 
34. When do teachers need to use deductive approach? 
35. What kind of presentation will give the best result of teaching? 

（C）

We will be investigating three more approaches that make communication central： con-tent-based instruction，task-based instruction，and the participatory approach. Recall that the CLT lesson centred on giving students opportunities to practise using the communicative function of making predictions. The approaches we will examine do not begin with func-tions，or indeed，any other language items. Instead，they give priority to process over pre-determined linguistic content. In these approaches rather than ‘learning to use English’，students ‘use English to learn it’. While the three approaches may seem different at first glance，they have in common teaching through communication rather than for it. 
 Content-based instruction
 Using content from other disciplines in language courses is not a new idea. For years，
specialized language courses have included content relevant to a particular profession or 
academic discipline. So，for example，the content of a language course for airline pilots is different from one for computer scientists. The special contribution of content-based in-struction is that it integrates the learning of language with the learning of some other con-tent，often academic subject matter. It has been observed that academic subjects provide natural content for language instruction. Such observations motivated the ‘language across the curriculum’ movement for native English speakers in England，which was launched in the 1970s to integrate the teaching of reading and writing into all other subject areas. Of course，when students study academic subjects in a non-native language，they will need a great deal of assistance in understanding subject matter texts； therefore，there must be clear language objectives as well as content learning objectives. 
 Task-based instruction
 As with content-based instruction，a task-based approach aims to provide learners with a natural context for language use. As learners work to complete a task，they have abundant opportunity to interact. Such interaction is thought to facilitate language acquisition as learners have to work to understand each other and to express their own meaning. By doing so，they have to check to see if they have comprehended correctly and，at times，they have to seek clarification. By interacting with others，they get to listen to language which may be beyond their present ability，but which may be assimilated into their knowledge of the target language for use at a later time. As Candlin and Murphy （1987） note，‘the central purpose we are concerned with is language learning，and tasks present this in the form of a prob-lem-solving negotiation between knowledge that the learner holds and new knowledge.’
 Participatory approach
 Although it originated in the early sixties with the work of Paulo Freire，and therefore antedates modern versions of content-based and task-based approaches，it was not until the 1980s that the participatory approach started being widely discussed in the language teaching literature. In some ways the participatory approach is similar to the content-based approach in that it begins with content that is meaningful to the students and any forms that are worked upon emerge from that content. What is strikingly different though is the nature of the content. It is not the content of subject matter texts，but rather content that is based on issues of concern to students.
  （Techniques and Principles in Language Teaching，by Larsen-freeman，D.，Oxford University Press，2002）
 For questions 36—42，complete the following sentences with the proper words or phrases according to the above reading passage.
36. The similar point of the three approaches we have examined above is teaching language ____ but not for it. 
37. In the nineteen seventies，the ____ movement was launched to aid the teaching of reading and writing in England.
38. Integrating the learning of language with the learning of some other content is the main contribution of　 ____ .
39. The purpose of　 ____  is to provide learners with a natural context for language use.
40. In task-based instruction，tasks are aimed to form a ____ between learners’ old  knowledge and new knowledge. 
41. The participatory approach first emerged in ____ .
42. The difference between the content-based approach and the participatory approach is  ____ .

（D）

What kind of form-focused instruction works best? 
Given that instruction can work， it becomes important to discover whether some kinds of instruction work better than others. Arguably， it is this question that is of greater interest to teachers. The issues at stake are not merely a question of pedagogical efficiency， however. They are also of considerable theoretical significance for SLA.
 To illustrate this we will consider a number of options in form-focused instruction. The first concerns the distinction between input-based and production-based practice. Tradi-tionally， grammar teaching has emphasized production. Indeed， language pedagogy offers a rich array of techniques for eliciting the production of targeted structures from students （for example， substitution drills， blank-filling exercises， dialogues， and games of various kinds）. However， as we have seen， some theories of SLA see interlanguage as driven by input rather than output. An interesting question—from both a pedagogical and a theoretical standpoint —is whether instruction that emphasizes input-processing （A in the table below） works better than instruction that emphasizes output production （B in the table below）.

[image: image1.png](a) (8)
npua-based production based
instruction insuction

> iriake > L2 krowledge > output

input





 

 

 An experimental study carried out by Bill VanPatten and Terrsa Cadierno was designed to investigate this. One group of learners was exposed to traditional production-based in-struction， and another to input-based instruction where they had to listen to and respond to sentences containing the target structure. At the end of the instruction both groups com-pleted two tests， one a test of production and the other a test of comprehension. The group that received the input-based instruction did far better on the comprehension test and just as well on the production test. This study， then， suggests that form-focused instruction that emphasizes input processing may be very effective. It also supports theories of L2 acquisi-tion that emphasize the role of conscious noticing in input； input-based instruction may work because it induces noticing in learners.
    （Second Language Acquisition，by Ellis， R.， Oxford University Press，1998）
     For questions 43—50， answer the following questions according to the above reading passage.
43. What aspect does traditional grammar teaching emphasize? 
44. Name two techniques of traditional grammar teaching.
45. How does input-based instruction work? 
46. Why did Bill Vanpatten and Teresa Cadierno  carry out an experimental study? 
47. According to the table above， it seems quite clear that input and intake are different aspects in the learning process. We know that input is what a learner is exposed to when earning and using an L2. What do you think intake is? 
48. Which group of learners got the most satisfactory results in both tests? 
49. Do you think input-based instruction will work?  Why?  
50. What kind of form-focused instruction may be effective? 

III. Translation （20 points）
    For questions 51—55，translate the underlined parts of the following passages into Chinese.

51. There has been much debate about explicit grammar teaching—arguments about whether it does any good，or about what approach might be most effective. Explicitpractice activities are activities where language is more controlled—the prime purposeof the activity is to practise a recently studied form. Such activities usually have a meaning-focused dimension，but learners are told what language they should use to express the meaning.
    In both meaning-focused and form-focused activities，errors will persist. As always，your attitude to correction and feedback should depend on the purpose of  the activity and on what you think your learners are ready to learn.
   （500 Tips for TESOL，by Wharton，S. && Race，P.，Kogan Page Limited，2000）
52. Dialect refers to variations in grammar and lexicon of a language. This should not be misconstrued as mere accent. A distinctly different pronunciation denotes accent.Hence dialect may include a special accent，but there are also novel vocabulary wordsand distinct grammatical differences as well. 
   （A Guide to Linguistics for ESL Teachers，by Hallcom，F.，Kendall/Hunt Publishing Company，1995 ）
53. The main disadvantage of an item learning approach is that it is very gradual and re-quires a great deal of exposure. But the good news is that the process can be speededup by consciousness-raising. Consciousness-raising means drawing the learners’ atten-
tion to the patterns and regularities of the language—helping them to notice these regu-larities. In this way，the teacher can facilitate the development of a feel for what is the best interpretation of a word，or the most acceptable production of one. This does not necessarily mean teaching rules，but simply making patterns stand out.
   （How to Teach Vocabulary，by Thornbury，S.，Longman，2002.）
54. Wallace’s discussion of these three modes of teacher education，with his obvious preference for the reflective approach，shows a way through a dilemma identified by Richards which is formed by two traditions in teacher education. One is the micro-analysis of teaching skills，using observation and often quantification； the other is the macroapproach which identifies generalizations that go beyond the direct observation of teaching behaviour. Richard’s dilemma is that while both approaches are fruitful for researching and describing effective teaching，and both approaches produce principles for teacher education they diverge and suggest different conclusions.
   （Applied Linguistics in Language Education，by McDonough，S.，Arnold，2002）
55. As mentioned，although  granting  that  innate processes appear to guide first languageacquisition in small children，many researchers suggest that after a certain age （calledthe ‘critical period’，suggested to be at puberty） second  or foreign language learningcan be explained cognitively using the three components of an information processingmodel： input，central processing，and output.
   （Teaching English as a Second or Foreign Language，by Celce-Murcia，M.，Heinle && Heinle，2001）
IV. Writing （30 points）

Section 1 （10 points）
 Write an article about whether it is necessary or not to teach phonetic symbols to  elementary school pupils when they start to learn English in China. You should sup-port your opinions using current information of English learning and teaching in China. You should write a minimum of 150 words in your article.
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 Section 2 （20 points）
 You saw an advertisement for a job opportunity in the Guardian. You think you are well qualified for this post. Please write an application letter to the department concerned with an appropriate style. You don’t need to write the address.You should write a maximum of 300 words in your letter.


 

